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Conceptualising Social Development Supervision in Social Work 
Abstract 
The practice of supervision in social work is understood as the backbone of the 
profession. This is underpinned by the major functions of supervision that are 
educative, supportive and administrative. On the other hand, various studies have 
pointed to the inadequacies of supervision to facilitate the functions that it is set to 
achieve toward quality service provision. In South Africa, social welfare service 
provision is underpinned by a social development approach. However, the collected 
data in a foregoing study pointed to a general misalignment between the approach to 
supervision practice and social work practice approaches (social development 
approach in particular). This is one of the inadequacies leading to the failure of social 
work supervision practice. Thus, in the foregoing study, I employed principles of a 
phenomenological study within a qualitative research methodology. Through 
thematic analysis, in this article, I   conceptualise a social work supervision that is 
informed by a social development practice approach. This conceptualisation proffers 
a dialectical relationship between the social development approach and supervision 
in social work. The article culminates into a conceptual model of social development 
supervision in social work. 
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INTRODUCTION 
This paper is an extract from an ongoing empirical study on social work supervision 
and social development approach. Developmental social welfare is the type of social 
welfare adopted in South Africa as espoused in the White Paper for Social Welfare 
(1997). Social work is one of the leading professions in the implementation of the 
White Paper for Social Welfare (1997) and social work supervision plays a critical 
role in guiding social workers to provide quality social welfare services (Ross & 
Ncube, 2018). Although South Africa has made significant strides to address some 
of the challenges presented by the inability of social workers to either articulate or 
adopt the social development approach, through the adoption of an Integrated 
Service Delivery Model (ISDM) (RSA, 2006), there has been little attention given to 
the nature of social work supervision practice that could be informed by the social 
developmental approach. This gap has overtime compounded the problems faced by 
social workers in responding to the shift from residual approaches to social welfare 
to social development approach (Noyoo, 2000; van Breda, 2007).    
As such, the foregoing study focused on the social work supervision models that 
could be used to enhance social welfare service delivery given that a supervision 
model underpinned by the social development approach did not exist. The findings 
indicated that the existing approaches to social work supervision practice were not 
akin to social development practice approach. Furthermore, they indicated that social 
workers in practice, who were both supervisors and supervisees, were not clear 
about the social development merits of such supervision. This state of affairs created 
a lot of anxiety among social workers which in turn negatively impacted on social 
welfare service delivery. Carpenter and Webb (2015) advance that lack of specificity 
between supervision and outcomes for workers limits the usefulness of supervision 
practice. In addition, Brashears (1995) posits that separation of supervision from 
practice presents a false dichotomy. As such, while social work practice should 
inform an approach to social work supervision, in turn, a corresponding approach to 
supervision should influence a practice approach.  As such, this symbiotic 
relationship ought to be maintained if a clear understanding of supervision practice is 
to be established, which in this case was the social development approach.  
In line with the purpose of the broader study, in this article I establish a nexus 
between social work supervision and social development as an approach in social 
work practice and then determine how an approach to the former can influenced the 
latter and vis-versa.  The research study was contextualised within a social 
development approach which is a practice approach that underpins service provision 
in the broader South African social welfare sector. Consequently, this paper 
conceptualises an approach to social work supervision that is informed by a social 
development approach. The study culminates into a conceptual model of social 
development supervision in social work (SDSSW). 
The study population that generated data from which the conceptual model was 
developed included social work field practitioners, social work supervisors and social 
worker educators. A sample of field practitioners and supervisors was drawn from 
both government and non-governmental (NGO) settings. In addition, social work 
educators came from selected schools of social work in South African universities. 
While field practitioners and supervisors provided with the primary data, social work 
educators were used in the Delphi technique as key informants of the study. 
To conclude with, the article discusses a methodological approach employed in the 
broader study where principles of a phenomenological study design were employed 
within a qualitative paradigm. Thereafter, data analysis is discussed highlighting 
thematic content as an approach employed in the study. subsequently, a conceptual 
model of social development supervision in social work is presented. The paper 




Taylor, Bogdan and DeVault (2016) loosely describe ‘design’ and ‘methodology’ as 
pre-field work in the social sciences. It details the approach and processes to 
research. The foregoing study followed a qualitative methodological approach which 
according to Babbie and Mouton (2010) is concerned with understanding and 
describing social action as experienced by the research subjects. The study 
population was social workers (practitioners, supervisors and academics). Bless and 
Smith-Higson (2000) define population as a set of elements/people from which the 
researcher extracts data. The researcher purposively selected government and non-
governmental organisations (NGOs) as research sites from where the sample was 
drawn. The government sites were Ekurhuleni Region, Johannesburg Metro Region 
and Midrand offices of the Gauteng Department of Social Development. The NGOs 
from which the remainder of the sample was drawn were, Afrka Tikkun (Orange 
Farm, Johannesburg Child Welfare and Philani Development Centre (Zuurbekom). 
These two settings (Government and NGO) were seen as ideal given that they 
employ the most numbers of social workers as agencies of social work practice in 
the country.  
Furthermore, the researcher used a semi-structured interview schedule for individual 
interviews. Remler and Van Ryzin (2015) argue that semi-structured interview 
schedules allow for flexibility within discussions. Among other sub-themes, the 
schedule required of participants to reflect on what could constitute social work 
supervision within a social development approach. The second data collection 
instrument was a moderator’s guide which was employed to collect data from the 
focus group. The guide assisted in getting participants to discuss summaries of data 
from individual interviews. It further aided to facilitate further group discussions on 
the provided topics. Remler and Van Ryzin (2015) assert that a moderator’s guide 
looks more like a semi-structured interview schedule designed to lead a group’s 
discussion. Lastly, the researcher used semi-structured schedules in three iterations 
of data collection from key-informants. The schedule largely comprised of questions 
reflective of data collected from individual interviews and focus group. The intensity 
of the schedule lessened with each subsequent iteration in the process.  
Data Analysis 
Thematic content analysis was used to analyse data from individual interviews and 
the focus group. Generative themes that paved way for thematic content analysis 
from open-ended questions were identified. Thematic content analysis is a 
combination of content and thematic approaches of analysing data. This combination 
entails identifying recurrent themes during data collection (Neuendorf, 2002). 
Through thematic analysis, the researcher interpreted patterns and clusters of 
meaning provided by the data. The developmental social welfare policy that gives 
prominence to the social development approach in South Africa provided the context 
through which the content was analysed.  
There were a number of themes identified during data analysis that resonated with 
the aim and objectives of the broader study, however, a few that relate to the 
purpose of this paper are mentioned. These are: Participants’ understanding of the 
social development approach; the practice of social work supervision in social work 
agencies and the relationship between practice approach and orientation of 
supervision.  
Another set of data that was analysed came from the Delphi Technique with key-
informants. Scheibe, Skutsch and Schofer (as cited in Hsu, 2007) indicate that 
measuring the stability of participants’ responses in successive iterations is an 
appropriate way to analyse data collected through a Delphi technique where 
questionnaires would have been used. Thus, the researcher applied the same 
principle in the data collected through this technique. 
Although the analysis of data in this article is largely guided by Patel’s (2015), 
conceptualisation of the social development approach, the conceptualised 
supervision model emanating from the collected data varies somewhat from her 
framework. The distinction is drawn on the purpose for each conceptualisation. On 
one hand, the social development approach as conceptualised by Patel (2015) is 
directly for the purposes of field practice by practitioners. On the other, the 
supervision model presented in this article draws on SD principles to influence the 
content and process of social work supervision which in turn enhances field practice 
in a social development approach. Their point of convergence is the conscious 
adoption and application of social development approach. The figure below 
illustrates a conceptual mind map of the intersections between social development 
















Figure 1: Conceptual mind map of social development approach and supervision in 
social work 
CONCEPTUALISING SOCIAL DEVELOPMENT SUPERVISION IN SOCIAL WORK 
In this section the researcher presents a conceptual model that is an outcome of the 
analysed data. 
Toward a conceptual model of social development supervision in social work 
This conceptual model of social development supervision in social work is premised 
by Patel’s (2015) conceptualisation of the social development practice approach. 
While the model was developed around the South African situation, it may be 
applied, adapted or elaborated on in any other practice setting and in different 


















1.1. Features of a Conceptual Model of Social Development Supervision in 
Social Work (SDSSW). 
Mandate  
At a national level, there are various pieces of legislation that purport to provide 
direction to welfare agencies on how social welfare services need to be approached 
from a developmental welfare perspective (Ross & Ncube, 2018).  In response to 
these legislative obligations, different agencies develop their own missions some of 
which relate to social development which is implemented in different settings e.g. 
child welfare, schools, hospitals and probation settings among others. These settings 
can either be primary e.g. child welfare setting or secondary settings e.g. schools, 
hospitals or probation services. Each setting has a particular mission that informs its 
service delivery including social work practice where applicable. Thus, social work 
practitioners would draw their mandate from the mission of the agency which 
operates within a particular setting. In this case, the supervisor and supervisee need 
to know and understand both the legislative frameworks that guide the agency and 
that particular agency’s mission in order to relate it to the mandate of the supervisee 
as a social work practitioner. Understanding the mandate, usually a formal one 
would set the tone for a substantive supervisory relationship. Formal mandate refers 
to those derived from laws and policies and informal mandates are those set by the 
agency, community and service user groups that they service (Patel, 2015). 
Mandates also define the population or service user groups that social workers may 
work with such as children and families, substance abuse, organisations and 
communities. This can at times fragment service delivery between different client 
groups. Thus, Supervisor may assist the social worker in retaining a key focus on a 
service user group whilst also including service provision to other members of the 
family, household or community groups or networks (generalist practice). The 
supervisor also assists the social worker to apply knowledge and skills to support 
other members of the family or household who are at risk or who are vulnerable such 
as children, older persons, people with disabilities and those affected by chronic 
illnesses such as HIV and AIDS among others. In this way generic services can be 
delivered to the family and household as a whole. This is critical to overcome 
fragmentation of service provision to the client system as a whole.     
Accordingly, the supervisor at a managerial level needs to ensure that the agency 
mandate is non-constraining to practitioners in the employment of a generalist 
practice within a social development approach. This may be done by ensuring that 
evaluation tools at given intervals have provision to acknowledge all work done by 
supervisees to this effect. 
Values and Ethics 
Social work is a values driven profession. Beyond the generic values of the 
profession, the presenting conceptual model has values that coincide with 
developmental social work values that are largely underpinned by the Constitution of 
the Republic of South Africa, and the South African Council of Social Service 
Professions code of ethics (SACSSP, 2007). Midgley (2014) posits that social 
development strategies are based on various ideological approaches that emphasise 
different beliefs and values. In this conceptaulisation, both the supervisor and 
supervisee should observe the following values, social justice, Ubuntu, Democracy 
and participation, Equality, Non-discrimination and Reconciliation.  
Social justice as a value in supervision would require that both the supervisor and 
supervisee commit to respecting and upholding each other’s rights, protection, 
opportunities and obligations. There should be a reciprocal acknowledgement, 
respect and protection of one another’s right to human dignity between the 
supervisor and supervisee. This commitment should permeate into the supervisee’s 
practice resulting in social change among service users. This would relate to service 
users feeling empowered and respected in the process of service acquisition from 
the supervisee. It should be the kind of capacitation that gives them the edge even in 
other aspects of their lives where service acquisition is concerned.  
Related to this value is Ubuntu (humanness). Democracy and participation is another 
value in social development. In supervision it reminds the supervisor and supervisee 
of the need to encourage open discussions, debate, understanding, active listening 
and tolerance for one another. The fourth principle is equality which speaks to 
service users’ equality to services and equality between the service user and the 
practitioner. In relation to supervision, the principle requires the supervisor and 
supervisee to consciously create an atmosphere of collegiality and openness. The 
supervisor and supervisee should constantly acknowledge the impact of supervision 
on service delivery especially toward fostering a reciprocal relationship between 
supervisee and service users. Service users reciprocate through an awareness of 
their active role in their acquisition of services from a practitioner.  
Thus, the supervisory relationship ought to foster this parallel process. There could 
be instances where an agency unjustifiably denies services to some groups due to 
lack of resources for example. Through this principle, the supervisee should 
adequately empower service users to advocate for themselves by reporting to 
monitoring institutions such as the Human Rights Commission or the office of the 
Ombudsman. Service user empowerment would include education about their rights 
and responsibilities. Furthermore, the supervisor and supervisee may equally 
advocate for service users by drawing the dilemmas to the agency’s management or 
exploring solutions with external monitoring institutions such as the Public Protector 
for example. 
Non-discrimination is another value whose application in a supervisory relationship 
purports to foster equal treatment between the supervisor and the supervisee 
irrespective of gender, social class, sexual preference, age, disability, religion or any 
other social divisions in the society. Furthermore, both the supervisor and supervisee 
ought to be mindful of their language and attitude that may entrench stereotypes or 
stigmas on one another. Adequately empowered service users should be able to 
discern discriminatory practices and seek recourse from appropriate authorities even 
if it means the action is against the practitioner concerned.  Lastly, reconciliation as a 
value requires that both the supervisor and supervisee constantly reflect on the 
supervisee’s work to ascertain if it seeks to address structural inequalities of power 
and socioeconomic inequalities. The supervisory relationship should acknowledge 
and minimise any forms of inequality especially those that may impact negatively on 
the relationship as well as the supervisee’s occupational functioning. Supervisor may 
provide guidance in dealing with value and ethical dilemmas in practice.     
Knowledge base of the Supervision Model 
In the supervisory process, both the social work supervisor and supervisee may 
base their knowledge on an interdisciplinary body of knowledge including, social 
sciences, economics, development studies and management among others. The 
importance of theories lies in their ability to organise the supervisor and supervisee’s 
thinking (Patel, 2015). However, both the social work supervisor and supervisee 
need to be circumspect in their choice and use of theories as it would influence their 
approach to the work before them. The choices should largely be informed by their 
awareness of the values and ethics of supervision, intended outcomes of 
supervision, the perceived impact on the supervisory relationship as well as on the 
supervisee/service user relationship and by extension, on the development of the 
service user towards self-sustenance. 
Theory 
Knowledge of social development theoretical approach is crucial in application 
(Patel, 2015). The supervisor and supervisee need to have full knowledge and 
understanding of the social development theory and the interplay between human 
challenges, life situations and conditions. They also need to discern and apply 
various intervention strategies and perspectives such as the generalist strategy, 
ecosystems perspectives and people centred approaches. In other words, the 
supervisor and supervisee need to reflect on their use of various intervention 
strategies, theories and perspectives within the ambit of a process of social 
development supervision in social work.  
While these theories may be applied in a supervision context, the supervisee needs 
to equally apply them in his/her practice situation as this is the purpose for which this 
conceptual framework is developed. Without an understanding of the social 
developmental practice model, its intervention strategies and the attendant theories, 
the application of this model of social work supervision may be difficult. Thus, role of 
the supervisor is also to help the social worker clarify their own theoretical approach 
that guides their practice whilst drawing on an expansive knowledge base to deepen 
assessment, intervention and evaluation.   
For example, in foster care situation, there is need for the supervisee to draw on a 
wide knowledge base on child well-being which may in include person and 
environment focused theories e.g. ecological model, social work and human 
behaviour theories. Furthermore, theories pertinent to children in developing country 
contexts may be of assistance.  
On the other hand, knowledge from other disciplines such as child health, nutrition, 
education and parental engagement in children’s education may be useful 
depending on the needs assessment. The role of the supervisor in such a setting 
would be to draw the supervisee’s attention to a wider knowledge base that could aid 
assessment and intervention. Similarly, this process of learning to improve 
assessment and intervention may be applicable to any other field in social work 
practice when working with service users presenting with different challenges e.g. 
older persons, substance abuse, HIV and AIDs care and prevention among others. 
 
Organising Themes of Social Development 
In all supervision sessions, every presenting assignment/intervention must be 
assessed and a determination made on the social development theme/s that the 
purported intervention seeks to achieve. One or more themes may be applicable in a 
single intervention and assignment. Organising themes of a social development 
practice approach are, Rights Based Approach, Economic and Social Development, 
Democracy and Participation, Social Development Partnerships and Bridging the 
micro/macro divide. These themes are discussed below and a practice application 
provided (Midgley, 1995). 
Each intervention in an assignment must be determined by its intended contribution 
towards the identified social development theme/s. Thus, in every supervision 
session, the supervisor and supervisee may assess the appropriateness of the 
identified theme/s and may adjust where necessary depending on the presenting 
particularities of an assignment before them. The choice of any theme must also be 
aligned to the aim/goal and objectives of an assignment/intervention. Within a 
parallel process of supervisory intervention, some of these themes should be viewed 
not only as subjects of field practice but also in the manner that the supervisor and 
supervisee relate to each other. Knowledge of case work, group work and 
community work skills (generalist practice approach) as may be required by each 
presenting intervention would be of importance in this phase.  
The supervisor plays a critical role in aiding the supervisee to understand, interpret 
and apply the organising themes to meet the needs of the service user system. 
Below are the five themes of social development (Patel’s, 2015 & Midgley, 2010) and 
examples to aid the supervisor and supervisee in their understanding, interpretation 
and application thereof. 
1. Rights Based Approach 
This is an approach that undergirds the developmental perspective. It purports to 
achieve social justice, minimum standard living, equitable access and equal 
opportunity to services and benefits as well as commitment to meeting needs of all 
citizens (Patel, 2015). 
Application: Every intervention that both the supervisor and supervisee agree on 
should be assessed against its ability to promote social justice of the service user 
system. Where the intervention at any level of practice is seen to trample on one or 
more of the service user’s rights, it should be deemed inappropriate for application 
and needing to be changed. For example, the service user has rights to quality 
service not only from the social worker but also other government agencies where 
applicable. The supervisor and supervisee need to see to it that their services are of 
quality and meaningful to the course of the service user’s concern. The social worker 
may assume an educator role to inform the service user/s of this right and the quality 
of services they are entitled to.  
On termination, the service user/s must have been capacitated on how to advocate 
for their rights and quality of services due to them. The educator role may be coupled 
with a number of other roles that a social worker may play including advocacy for the 
rights of service users and facilitator whereby the worker links the service user/s with 
resources. These roles may be applied at all levels of practice (micro, mezzo & 
macro). On the other hand, the supervisor needs to conscientize the supervisee on 
his/her rights in their supervisory relationship session and within the agency context. 
The supervisor may also need to advocate for the supervisee’s rights and link the 
supervisee with the resources necessary in their service delivery. In group 
supervision, the supervisor facilitates the discussion to discover various roles that 
may be played by a social worker. The supervisor may also play other roles i.e. 
educator, advocacy, broker, enabler etc. as part of group supervision. 
 
 
2. Economic and Social Development 
This theme relates to the interrelation between economic and social development 
aspects of service user systems (Midgley, 2014). Redistribution of economic growth 
must be facilitated through social investments in sectors that can make a significant 
contribution to human and social capital towards the wellbeing of the population. 
Application: The supervisor and supervisee should collaboratively identify 
intervention services that may link service user/s to skills development. These may 
be skills related to their livelihoods i.e. entrepreneurship, brick laying, baking, sewing 
or soft skills. At a macro level, some interventions may relate to linking service users 
with the private sector for corporate social investment initiatives. The supervisor also 
aids the supervisee in identifying relevant roles that s/he may play in the continuum 
of service delivery (across all levels). In group work, the supervisor may employ 
various roles including facilitation of discussions where various scenarios and 
possible interventions are debated. Supervisees may bring samples from their 
practice as case studies on this theme. While this theme may not be applicable in 
enhancing the supervisory relationship, it is applicable as a subject for discussion in 
a supervision session in light of interventions to service users. 
 
3. Democracy and Participation 
Democracy and participation in social and economic development are important 
aspects of the development approach. It incorporates citizen participation in their 
development and promotes change through advocacy for policy change. 
Participation of citizens should be coupled with education on political, social, 
economic issues pertaining their lives. In this way, their participation would be 
informed and meaningful (Patel, 2015).  
Application: The interpretation and application of this theme is dependent on the 
context/needs of the service user system. In a foster care case it could be about 
promoting service user’s decision making; helping the service user to express their 
views on parenting or discipline of children. The same level of active participation 
should be encouraged from service users in groups or at community work on any 
issue of concern. In all levels of practice, the concern should be about open 
involvement of service users which affords them a chance to determine their destiny.  
The role of the social worker may be that of a facilitator and educator where service 
users are capacitated to embark on processes that would lead to attainment of their 
developmental objectives. At a community level, the social worker may assist in 
educating service users on the importance of participating in processes of 
developing integrated development plans (IDP). Also of importance is involving 
service users in decision about the design and evaluation of programmes as they 
should be viewed as active participants who work in collaboration with the social 
worker in bringing about change in their lives. The supervisee, supervisor and 
agency should be responsive to feedback from service users about service. This 
may be done through giving feedback to service users about how and the extent to 
which their feedback would have been incorporated in programme evaluation. 
The same principles are applicable in a supervision session where the entire process 
is underpinned by transparency. Both the supervisor and supervisee should be open 
to communicate to each other without any hindrances. Decisions taken by the 
supervisor that relate to the supervisee and his/her work should be discussed openly 
with the supervisee concerned and the supervisee’s opinions genuinely solicited. For 
example, where the supervisor may need to link the supervisee with certain forums 
for further professional development, this decision must be discussed in a 
supervision session and be informed by clearly identified gaps in the supervisee’s 
knowledge or skills. The same may be done by supervisee/s to address certain 
issues pertaining the supervisor. This principle encourages open discussions. 
Promotes collegiality and development of parties involved be it in group or individual 
supervision.    
4. Social Development Partnerships 
This theme embraces welfare pluralism inclusive of government, NGOs, families and 
private sector. The state occupies a leading role in promoting social development in 
collaborative partnership model of service delivery (Noyoo, 2015). 
Application: In the case of the foster family and the child – the service may be 
delivered by an NGO. What government resources might the social worker access to 
support foster children such as free school uniforms, nutrition programmes at school, 
health care service, and better links between caregivers and schools? The social 
worker may also link the service users to other stakeholders in the community to 
address the identified need for development. Service users may be linked to 
Extended Public Work Programmes (EPWP) for economic sustainability purposes. 
The social worker must tape into existing government initiatives that bring 
stakeholders together to address presenting issues. These initiatives may include, 
capacitation for entrepreneurship, cooperatives, and educational programmes. It 
would be of import to initiate financial education for service users as lack thereof 
usually compounds their poverty related problems. In this case, the social worker 
may play various roles including educator, broker, mediator, networker, mobiliser 
and enabler among others. 
In a supervisory relationship, the supervisor focuses on facilitating initiatives where 
the supervisee learns beyond supervision sessions. These may include identification 
of platforms such as service delivery forums within the community where a 
supervisee may draw lessons and share experience. Furthermore, the supervisor 
may encourage and facilitate that supervisee/s attend conferences and symposiums 
related to their line of work. They would be expected to bring reports to the 
supervision session and discuss lessons and experiences that may be transferable 
to their practice.  
5. Bridging the micro/macro divide 
This theme focuses on bridging the gap between micro, mezzo and macro 
interventions. While micro and mezzo interventions are aimed at individuals, families, 
groups and organisations, macro interventions aim at changing structures and 
institutions that cause social economic injustices (Noyoo, 2015). 
Application: A broader understanding of the service user system (Individuals, 
families, sub-groups and communities in which they live) as well as the stakeholder 
system (institutions) would strategically position the supervisor and supervisee as 
agents for changing structures and institutions that cause social economic injustices 
to service users. In practice, the supervisor assists the social worker to understand 
various roles that he/she can play in bridging the various gaps that exist within and 
between various systems (e.g. mediator, educator, facilitator, advocate, mobiliser 
and enabler). For example, a social work practitioner may identify policy blockages in 
service delivery aligned to his or her agency mandate. These need to be discussed 
at a supervision session and possible solutions raised. The solutions may involve 
embarking on social planning and seek to document the struggles in service delivery 
that emanate from absence, inadequacy or inappropriateness of policies. They may 
also conduct action research to produce evidence or develop innovations, 
procedures etc. that may be of assistance to service users. 
A situation in point may be a statutory requirement for social workers to publish in 
media names of parents whose whereabouts are unknown before a court could 
finalise placement of a child in foster care. While the intentions of the policy may 
include establishing the whereabouts of parents with a possibility of reunification, it 
has been seen over time that it hinders speedy service delivery. Thus, social workers 
need to initiate change on behalf of service users by engaging relevant stakeholders 
and advocate for the review and adjustment of such a policy. In this way, the social 
work practitioner moves from solely focusing on micro work to actions that would 
bridge the gap with needs of clients at a macro level. 
Of equally importance would be discussion and capacitation of social workers 
through supervisory relationships to design programmes that address structural 
barriers that impede unemployment and poverty reduction as an example. These are 
programmes that should address underlying causes of the problem not only 
symptoms. For instance, previous studies have shown that school performance and 
completion of matric is associated with higher rates of employment and income in 
adulthood (Graham, et al., 2016). Thus, social workers should be capacitated 
through supervision to design programmes that bridge such gaps. Furthermore, 
Various work related forums such as stakeholder forums, conferences, mentoring 
and coaching, peer group discussions and group supervision platforms among 
others may be used by the supervisor to bridge the gap in supervisee’s learning. 
Supervisee/s should be required to use the supervision platform to discuss lessons 
and experiences from forums and apply them in their practice where possible. 
Multi-modal Approach 
The multimodal approach as presented by Patel 2015 is a basket of services within 
developmental welfare. The social work supervisor and supervisee practicing within 
this approach ought to have an understanding of a range of services that may be 
offered and the interrelations of levels of practice (micro, mezzo & macro). The 
approach has five interrelated modes with services that range from micro to macro 
levels. These modes are: a) poverty reduction and sustainable livelihood strategies, 
b) family-centred and community based development strategies, c) community 
information, education and communication strategies, d) social policy and planning 
strategies and e) Advocacy strategies. 
This also links up with the issues relating to the application of a generalist practice 
model which cuts across the multi-modal strategies use of micro, mezzo and macro 
level practice knowledge and skills.  
The role of the supervisor is to guide the social worker in the application of the 
generalist practice skills.   For example, case workers may struggle to apply other 
interventions such as working with groups and applying community development 
methods and techniques to address the needs of the client system more holistically 
and where appropriate. The supervisor will guide the social worker to deploy a wider 
range of methods and strategies to meet needs. For instance, where a social worker 
is providing foster care supervision, s/he may use counselling strategies to address 
specific needs and issues.  The foster family and children may also form part of a 
support group and or a parenting skills intervention etc. The foster parent may further 
be linked to government, NGO or private sector led entrepreneurship programmes. 
Both the supervisor and supervisee should have a wide range of roles that the social 
worker enacts in the course of his/her duties depending on the needs i.e. educator, 
mediator and advocate. Furthermore, supervision should also encourage innovation 
in the use of the multi-modal approach and promote a culture of innovation in the 
agency through supervision. 
Foundational Supervision Skills & Roles. 
The supervisor needs to be aware and empowered with a wide range supervision 
skills and roles pertinent to a social development practice model. The extent of the 
supervisor’s skills and application in supervision needs to be in line with service user 
groups of different sizes who present with a wide range of problems or challenges at 
various levels of social work practice as may be determined by the supervisee’s 
mandate.  In line with the parallel process, while these are supervision skills, they 
are transferrable to the supervisee’s practice as elucidated in the social development 
approach. When the supervisee’s work under focus in a supervision session is at a 
micro level, foundational skills may include skills in accessing and utilising material 
and non-material resources, assessing, group work skills, building skills, advocacy, 
socialisation skills and planning skills. While the same skills may be applicable when 
focusing at a mezzo level of practice, other foundational skills for this level may 
include, facilitation, relationship building, communication and interviewing skills. 
When the focus of supervision is at a supervisee’s macro level of practice, the 
foundational skills may include, research skills (especially participatory action 
research), skills in mobilising of resources and people, facilitation and planning. 
There are also various roles that the supervisor may play in the process of 
supervision for various reasons related to particular outcomes of each supervision 
session. In line with the functions of supervision, the supervisor may play an enabler 
and supporter or empowerment role. Through these roles, the supervisor’s intention 
would be to capacitate the supervisee to be more effective in his/her mandate. The 
role enables the supervisee to be an independent thinker and have power to make 
the right choices over work related situations. The supervisor and supervisee may 
assess the situation to determine tangible and intangible resources that may be 
required for the supervisee to be more effective in his/her her occupational 
functioning. Associated with this role would be a mobilising role. The supervisor may 
be a mobiliser in linking the supervisee with the required resources for the execution 
of the identified mandate. Through this role, the supervisor may assist the 
supervisee to link with other stakeholders that may enhance the execution of the 
supervisee’s mandate. It is a role that may be associated with networking as a role of 
a supervisor in introducing the supervisee to various formal or informal platforms 
related to the mandate. The other important role that may be played by a supervisor 
may be that of a conferee. Through this role, the supervisor moves beyond one on 
one supervision style to group supervision style. It may also involve creating 
sessions with other stakeholders in a single sitting as part of sharing and enabling 
the supervisee. Other foundational roles may include, educator, advocate and 
mediator. 
Assessment and Intervention 
From a generalist practice perspective which in essence augments the social 
development practice approach (Patel, 2015), the social work practitioner and 
supervisor should be able to conduct multi-level assessments and interventions. 
These levels of interventions as discussed widely in the generalist social work 
practice and social development approach refer to micro (individuals, families and 
small groups), mezzo (organisations and formal groups), macro (communities and 
societies) and Social profession where activities are channelled towards professional 
identity. They define professional relationships with social work and other 
interdisciplinary colleagues such as teachers, doctors, child and youth care workers 
(Landon, 1999). Thus, this conceptualisation of social development supervision in 
Social Work enables the practitioner to be mindful of various levels of practice and to 
intervene within and between all of them where applicable. Furthermore, it 
conscientizes the supervisor and supervisee that changes in one aspect of service 
user system may result in changes in other interrelated aspects of the user system. 
Accordingly, the supervisor and supervisee will continuously assess whether 
assessment and intervention and of services delivered is aligned with the model and 
highlight what achievements and challenges exist. This assessment will guide 
ongoing process of supervision. This model presents a unique opportunity to the 
supervisor and supervisee to learn and reflect throughout the supervisory 
relationship. Thus, one other possible outcome of this process could be practice 
guidelines that may be collaboratively developed by the supervisor and supervisee 
on the supervisee’s field of practice. 
The Parallel Process of Supervision  
Parallelism is about promoting critical reflection by both the supervisee and the 
supervisor and how the process of supervision should encourage a mutual process 
of reflection between the two parties where the one influences the other (Morrissey & 
Tribe, 2001). In other words, parallel process in supervision talks about times the 
supervisee enacts a process taking place in his/her work with a service user in their 
relationship with the supervisor. In reverse, it means the pattern of interaction 
between supervisor and supervisee (e.g. a critical supervisor) gets enacted in the 
interaction between supervisee and service user (i.e. a critical supervisee). Drawing 
on that as a concept, parallel process means that if the supervisor wants the 
supervisee to implement social development approach, he/she needs to embody 
social development principles as depicted by this model. It would not be enough for a 
supervisor’s approach to supervision to be influenced by a residual approach but 
expect supervisee to practice in a developmental way. The ways of working in 
supervision and practice need to be related. 
DISCUSSION AND CONCLUSION 
Patel (2015) posits that while theory is of import, social development is primarily for 
practice purposes with tangible programmes for achieving specific goals. However, 
attainment of these goals is incumbent upon an understanding of the tenets of social 
development approach by practitioners. Midgley (2001) avers that from the adoption 
of social development approach in South Africa, the reliance on social work 
practitioners in the implementation of the developmental approach created 
difficulties. He further notes that these were challenges emanating from social 
workers trained in remedial social welfare and had little experience of the 
developmental practice (Midgley, 2001). As such, to this day, limited knowledge and 
ignorance of the social development approach to social welfare by social work 
practitioners still compounds its application (Ncube, Unpublished manuscript). At the 
backdrop of this and other challenges in the application of a social development 
approach, Midgley (2001) recommends that concerted efforts need to be channelled 
toward removing such impediments.  
 
This paper provided a conceptual alignment of social work supervision within a social 
development practice approach. In this way, supervision may begin to be perceived 
as a tool to facilitate application of the social development approach in social work 
profession. Brashears (1995) contends that the approach to supervision cannot be 
isolated from the approach to service delivery. This paper reflected the extent to 
which social development approach to service delivery may inform an approach to 
supervision. The role of supervision broadly becomes that of fostering an 
understanding and application of the service delivery approach by practitioners. One 
of the limitations of this study is that the presentation is only conceptual. This may 
pose limitations in practice. Thus, the subsequent work emanating from this paper 
will seek to provide a process model that facilitates practical infusion of the principles 
of social development approach in social work supervision. It is recommended that 
social workers broaden this conceptual framework by taking into consideration 
peculiarities of their own contexts. 
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